Although writing proficiency is a must nowadays, it seems to be challenging for many EFL students. Being limited to timing and grade, students in Beirut Lebanon schools suffer from the writing periods and process. Cycle two students avoid writing in English as they lack the basic writing skills that help them meet the growing demands of this skill. As a potential solution, this study investigated whether or not EFL learners could overcome their writing difficulties by engaging them in journal writing technique. Sixty-two students from grades 4,5and 6at a private school in Beirut Lebanon were enrolled in this study. The participants were motivated to write journals three times a week for 12 weeks. The teacher used to collect students' journals every Friday and turn them back on Mondays with her comments written on every student`s journal. Most of the common mistakes were explained and discussed by the teacher before distributing students' copy books. Moreover, students had to fill in an attitude questionnaire of five questions derived from literature to evaluate their improvement and attitude toward EFL journal writing after conducting the journal writing technique. For additional data, the teacher and the researcher observation notes served in exploring more details about students' attitude toward their journal writing experience. The findings indicated significant improvement in students' writing posttest scores compared to their pretest scores and impressive students' attitude toward EFL writing. Thus, results showed that journal writing can be taken into educators' consideration as an extensive technique to enhance learners' writing skill and foster their EFL writing attitude.
Introduction
A wide range of jobs requires the production of written documentation, visual/text presentations, technical reports and electronic messages. The proliferation of electronic and wireless communication in everyday life demands advanced writing skills as never before. Many reports by the National Commission on Writing (2004, 2005) revealed that writing proficiency has now become an essential requirement which affects hiring and promotion decisions for recruitment. Thus, the demand for writing proficiency is not limited to schooling but to many other life style communications. Based on Lagan"s (2000) who explored whether learners can grow out of their writing difficulties by engaging them in journal writing, he concluded that the more of writing practice, the better students will write. Logically, it can be expected that the first pieces of journal writing by an average student are not enough, but with the teacher"s facilitation and continuous journal writing students can achieve fluency and the habit of EFL writing. Furthermore, Lagan (2000: 14) found that "Journal writing can help remove the embarrassing situation in which students often find themselves deficient in ideas and encourage fluency so learners can write better and better day by day". Similarly, the journal writing activities to Hamp and Heasley (2006:5) provided learners with more opportunities to freely write about topics that lie within their interests and whenever they deemed convenient. The above-mentioned authors believed that the most obvious way to be a good writer is by practicing frequent writing.
Problem Statement
Learning English as a foreign language is not an option for EFL young students in Lebanon, it is a must. Along with EFL skills, the writing skill is a predictor of the academic acquisition of a foreign language. Yet English writing, for a number of EFL learners, appears to be challenging. Although the language barrier affects students" understanding and performance across all subject areas, the area in which students experience the most difficulty is writing E. As an EFL teacher, who has been involved in teaching/learning process for more than thirty five years, it was obvious that in many Lebanese schools and universities a large number of students are unable to write at the basic levels, organization, required by EFL Lebanese curriculum.
Seemingly, it is not the case in Lebanon only, it is a global problem. According to Richards and Renanya (2002, as cited in Layeghi 2011) "There is no doubt that writing is the most difficult skill for second language learners to master" (p. 33 ). Yet, it is generally construed from the published articles that EFL learners do not write as well as we think they should as their writing is not well organized, full of grammatical, and/or spelling mistakes. The reasons for inability to write well enough to meet teachers" expectations are many and varied (Layeghi, 2011) .In this respect, Chanderasegaran (2002:14) stated that some students take much longer than others to write the required task, thus cannot finish their writing in class.
For instance, one of the main objectives of writing instruction is to enable the students to write well. In that line, many educators as Hillocks 1986; Ping, 2000; Rijaarsdam et al., 2005 , consider that success in writing is a reflection of students" abilities concerning ideas, vocabulary, grammar, mechanics, sentence structure, coherence, unity and organization. The Nation"s Report Card: Writing 2007 (2008) declared that 42% of the English Language learners in USA scored below the writing basic skills because they struggled with style techniques, vocabulary and sentence formation. Accordingly, Francis et al., (2006) found that many students lack the skills to meet the required writing standards, while Persky et al., (2003) claimed that 70% of students in who scores 4-12 are low-achieving writers, and to ACT(2005) nearly one third of high school graduates are not ready for college-level English composition courses. ,"Many colleagues and educators in Beirut noticed is that EFL students practice writing occasionally during EFL classes which makes sense that without continual practice the writing skills will be slow to develop. Realizingan overall average of less than 50/100 score, about 16.12% of cycle two private school students in Beirut, Lebanon were below the passing grade in the writing midterm exam signaled a serious problem that EFL students encounter in an essential language skill. Such a percentage of failures urged educators to look for solutions to overcome the students" low writing levels. Thus, the main goal behind this study was to help students enhance their writing achievement and attitude.
As a result, we find teachers struggling for strategies to help EFL students develop their writing skills. It is the case of most EFL teachers in Lebanon who suffer of students" inability to write a paragraph that satisfies the basic requirements of writing. Many studies suggested a number of strategies and techniques that can be used to assist EFL teachers teach writing, like journal writing.
Study Questions
The study was guided by this main question; what is the impact of journal writing on cycle two students" EFL achievement and attitude?
To answer the main question, the study was guided by the following sub questions:
What is the effect of journal writing on the writing performance of cycle 2 students after the intervention of the journal writing technique in EFL classes? 2) Is there a significant difference in the writing performance of cycle 2 students attributed to gender after the intervention of journal writing technique in EFL classes? 3) What is the students" attitude toward EFL writing after the journal technique is implemented as a part of the English language curriculum?
Purpose
The study aimed to investigate the effect of journal writing on cycle two EFL learners" writing achievement and their attitude toward journal writing. The purpose of conducting journal writing technique in cycle two classes was to support students surpass their difficulties and so on in writing. Thus, it highlights students" abilities and attitudes toward practicing writing freely away from fears of being restricted to specific time and of being graded. Similarly, practicing journal writing explains the effect of training students to write freely on their writing scores, their attitudes toward writing and their interest to continue writing journals.
Significance of the study This study will provide students with a journal writing technique in order to practice writing freely, and EFL teachers to experience this writing technique in language teaching. Since the use of journal writing is not common in many schools, it will be interesting to see how students become independent writers after the intervention of journal writing. Thus, the findings of this study might encourage teachers in the Lebanese context to use the journal writing technique in teaching writing as well as including such a technique in the Lebanese foreign language curriculum. 
Literature Review
found this definition not appropriate for the purpose of free writing because free writing is usually considered as writing with no focus on accuracy. Thus, free writing has been more related to fluency term or flow of ideasterm, which meant writers usually forget about time and score. Moreover, Casanave (2004) stated in her book that "writing fluency is related to "writers" ability to produce a lot of language without excessive hesitations, blocks, and interruptions" (p. 67).In the same way, writing fluency to Patterson (2014) ,is a flow of language ideas without any kind of correction. Mac-Gown-Gilhooly (1991), McDonough & McDonough, (1997) and Rubin (2003) found that when fluency was stressed over accuracy in classrooms, learners showed more self-confidence and less worries for they were able to develop more fluency in generating ideas compared to when they were corrected on form. Likewise, learners to Bagheri & Pourgharib, (2013) must have the freedom to write without worrying about form. Hence, teachers should not correct linguistic errors in students" journals but respond to the message in a meaningful way. Elbow (1998) stressed the fact of not editing journals that help increasing students" fluency and their ability to evaluate their own performance so they become independent learners; able to take the responsibility of their own learning, monitor (1996) argued that praise may end up with students losing their motivation and interest in writing if it is not given in the right way and to the right person or else it definitely will boost students" motivation, achievement and self-esteem deemed
To sum up, Journals were seen as good examples for writing progress when students were praised and wrote without fear of being graded. Nevertheless, Haimovitz & Corpus, (2011) reported that that most of the studies that showed the effectiveness of journals on students` attitude and achievement were related to adults and few discussed the topic in relation to children.
Studies
Previous Studies" findings suggested that keeping journals improved students" writing achievement, fluency, grammar and vocabulary skills. Most of the studies focused on journal writing for example, in Indonesia, Wafa, Syafei, & Riyono (2010) investigated whether there was a significance progress on 38 G10 EFL students" writing abilities after regular journal writing at SMANI Jekulo Kudus. Results showed that when students" journal writing was not restricted to a specific time or scores, their scores increased. Moreover, the study concluded that students` writing scores were increased and that journal writing was considered an effective tool for improving students" writing achieve mental though they kept having grammar and vocabulary mistakes. Ningrum, Rita & Hastini (2013) examined the effect of journal writing on 52 Ggrade10EFL students" writing texts in Indonesia. They used pre post tests where students were asked to write about something that happened to them for 8 weeks on daily basis. Results showed that students were convinced that using journals improved their writing skills and 48% of them got higher scores on the posttest. Furthermore, Safitri (2011) conducted an experimental study to know the effect of journal writing on G8 students" writing achievement in Indonesia. The study results showed that journal writing affected the experimental students" writing achievement significantly.
Similarly, Tuan (2010) , conducted a study on 85 Vietnam college students to find out whether journal writing enhances students" accuracy fluency and motivation. Results revealed that the experimental group students were more motivated and showed fluency and accuracy in writing.
Findings of many studies discussed journal writing effect on students" attitude toward EFL writing skills showed positive results between the two. Using journal writing technique and an attitude questionnaire, Allison (1998) investigated the effect of journal writing on38students" attitudes in an English language course at the National University of Singapore. The findings showed disclosed positive students" attitude to the use of journals as a writing activity. Many other researchers investigated students" attitude in relation to journal writing, for instance, Marefat (2002) study results conducted on 80 Persian speaking undergraduate students, revealed that journal writing was a useful experience for students as they enjoyed the activity after they received intensive training to help them participate fully in the process. In a more recent study, Huang (2010) Tuan (2010) conducted a study on 85 Vietnam college students to find out whether journal writing enhances students" accuracy, fluency, and motivation. Results revealed that the experimental group students were more motivated, fluent, and accurate in their writing production.
Contrary to the above study studies, Hidayat (2011) experimented two groups of learners, with an aim of studying the effect of journal writing on students" correct usage of the past tense. Using a pre-test and a post-test, it was found that the experimental students were better in using the past tense in their journals, with a conclusion that emphasized journal writing as an effective method to improve students" grammar in writing .Similar to the abovementioned studies, Barjesteh, Vaseghi & Gholami (2011) results showed that journal writing increased students" selfconfidence, writing fluency and attitudes towards writing while students" grammatical accuracy decreased, after implementing journal writing on 44 EFL Iranian college students. (2013) investigated the effect of journal writing on the writing texts of 52 EFL G10 Indonesian students from two classes. They used pre post-tests where students were asked to write about something that happened to them for 8 weeks on daily basis. Results showed that 48% of the class got higher scores on the post-test and students believed that using journals improved their writing skills. Furthermore, Safitri (2011) wanted to know the effect of writing a journal on G8 students" writing achievement in Indonesia. An experimental design was used with an experimental class and a control class. Results showed a significant effect of writing a journal on students" writing achievement.
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Concerning the impact of journal writing on students" vocabulary growth, knowledge and learning strategies, Kirkgoz (2009) conducted a study on 32 first year Turkish undergraduate students who were undergone a procedure of writing journals 3 times a week for 14 weeks. Results showed that students used the keyword technique, grouping similar words visualizing, making associations, and making use of linguistic knowledge in their writings, which proved that through practicing journal writing Kirkgos could achieve what he aimed at in his study. In a more recent study, Huang (2010) investigated the effect of journal writing on 8 Thai EFL students" writing fluency, writing quality and students" writing confidence. A process of comparing the pre-posttests scores and the attitude test indicated that journal writing helped EFL college students increase their writing fluency and their confidence as a result of journal writing. Similar to the above studies Barjesteh, Vaseghi & Gholami (2011) results showed that journal writing increased students" self-confidence, writing fluency and attitudes towards writing while students` grammatical accuracy decreased, after implementing journal writing on44 EFL Iranian college students.
As seen in the literature review above, few studies have investigated the effect of journal writing on cycle two students" achievement and attitude. Hence, the present study intends to add to the literature a study about journal writing effects on cycle two EFL learners writing achievement and attitude.
Research Methodology
This study can be considered as a mixed method design where the qualitative part isa thematic coding of the observation and discussion, while the quantitative part is the pre posttest scores and the analysis of the four Likert scale attitude questionnaire. Thus, it is an experimental quantitative qualitative study, with no control group. It describes the differences in students" pre \ post writing scores and their attitudes toward EFL writing after the intervention of journal writing technique in cycle two EFL writing classes for twelve weeks.
Participants 62 cycle two students from a private school in Beirut Lebanon, (39 females and 23 males) participated in this study. The participants were distributed on grades 4, 5, and 6 as shown in table 1 figure 1. They shared the same negative attitude and the same writing proficiency level. The students" pretest scores showed evidently that the majority of cycle two students suffered of grammar mistakes, vocabulary gaps, shortage of ideas, and writing fluency. The average age of the participants ranged between 9 and 13 years, which applies to the official age requirements assigned by the ministry of education. Thus, the reason behind this selection was students" weakness in the writing skills and their negative attitude toward EFL writing classes. The participant students were motivated by their teacher to write three journals a week about topics of their choice. The teacher and the researcher recorded observation notes in terms of students" opinions, reactions, comments, answers, feedback and attitudes during the intervention process, which helped in exploring students" level of development. Thus, the effect of journal writing technique on the learners" writing scores as well as their attitudes were recorded through pre and posttests, observations and filling out a four Likert scale attitude questionnaire. 
Figure 1
As noticed in table 1and figure 1, the participants" distribution can be described as follows: 
Instrumentation
Cycle two students" writing midterm and final scores were considered as pretest and posttest instruments to measure students" writing proficiency level before and after implementing the journal writing technique in EFL classes. In other words, the initial writing proficiency level of the whole population of cycle two students was investigated through their midterm writing scores as a pre-test, and their final exam writing scores as a post-test to assess the impact of journal writing on their writing. Each student in the study needed to have a note book for journal writing. Students were encouraged to write their journals three times a week, for twelve weeks. It was noticed that students" writings focused on their feelings, emotions, reactions and attitudes toward their real life experiences. The researcher observed all Monday discussion sessions and checked all praise comments written by the teacher in the students" copybooks. During Monday sessions, the teacher used to write samples of students" mistakes like tenses, subject verb agreement, sentence structure, shortage of vocabulary, fluency on the board and discussed them with the students. Regarding all what was happening the teacher and the researcher kept a journal to record the changes occurred in students" writing, reactions and attitudes toward writing.
To examine the students" interest and attitude toward writing journals after the intervention, cycle two students had to fill a four-point Likert Scale questionnaire ranging from "strongly agree" to "disagree" questions, prepared by the researcher based on literature. For more details concerning students" attitude, the observation technique was analyzed to collect data through the teacher and researcher"s notes taken during the discussion periods and meetings.
Procedure
The study was conducted on 62 cycle two students from a private school in Beirut Lebanon during the second semester of school year 2015/2016. In the beginning, and after we got the school administration approval to conduct the study, the students were informed about the study and each one received a consent letter to be signed by his parent. 
, suggested steps were followed. Thus, the researcher met the teacher that conducted the technique many times before starting the intervention and explained the procedure to be followed including how to guide, direct, facilitate, motivate, follow up and assess students" writing tasks. In the opening stage, the researcher explained the idea of journal writing to cycle two students and the teacher wrote a sample journal in the classroom. Then, with the help of students, the teacher could set how frequently they have to write their journals and how often they have to turn in their journals so that she can read and comment on them. Moreover, students were informed that they were free to write about any topic they liked and that Monday group discussions were to discuss their common mistakes in journal writing. Not forgetting, that their teacher was always there to help them solve the problems they faced during writing their journals. Thus, the implementation started by motivating the students in grades four, five and six to keep a notebook for writing their journals three times a week and to express themselves in different ways. To boost students" motivation, students were promised that their journals will not be graded or evaluated, and that their participation in the study will be kept confidential. For twelve weeks, the teacher had to collect the journals every Friday to turn them back on Mondays with her encouraging comments for more self-expression and more writing. Some praise comments were about interesting topics, and topics that the teacher liked to hear more about. However, the teacher did not comment on the vocabulary employed or grammatical mistakes for the main goal was continuous writing. Due to the students" motivation to read their journals in class, the teacher had to arrange a schedule so that every student could have the chance to read one of his journals in class and discuss it with his classmates and teacher. The in-class weekly discussion was considered an indirect monitoring for students" mistakes that did not take more than 50 minutes a week. Furthermore, conversations took place between teacher, researcher and the students to discuss their difficulties, attitudes and future plans to develop their journals. More about researcher"s follow up, it was obvious that attending three different Monday classes every week was beneficial to collect data about students" attitude toward the writing classes and the teacher"s performance. Weekly meetings were also held with the teacher to discuss the notes and comments jotted down in a notebook assigned for the task and the development of students" writings and attitudes. SPSS, a Windows based program that can be used to carry out data entry and to create tables and graphs, was used for data analysis that helped comparing between pre-test and post-test means, standard deviation, percentages, modes, and coefficients of students" scores. Finally, using SPSS, afforded enough statistical analysis to evaluate the students" language improvement and their attitude tested through the attitude questionnaire.
Results
The purpose of the study was to determine whether journal writing technique would lead to the development of cycle two students" writing scores, males and females and their attitude toward the writing skill. The number who actually participated in the study was statistically a significant number that in turn would allow generalized comments to bead dressed. A number of sixty two EFL cycle two students, males and females, from a private school in Beirut were enrolled in this study. Three types of measures were used to collect data: students" pretest and posttest writing scores, the attitude questionnaire results, and the teacher"s and researcher"s notes taken during observation. In order to investigate students" attitudes toward journal writing technique and its effect on students" writing achievement after 12 weeks of intervention. SPSS was used for data analysis to answer the study questions.
Descriptive Statistics for Scores
Descriptive statistics are used to describe the basic features of the data in a study, and provide simple summaries about the sample and the measures. Together with the simple To answer the first question of the study, what is the effect of journal writing on the writing performance of cycle two students after the intervention of the journal writing technique in EFL classes? The following statistical operations were computed. In table 2 we notice a clear increase in the posttest scores of 13 out of 20 G4 students and a decrease in 5 students" grades, while the remaining two students" scores are the same in both pre and posttests. Consequently, the majority of grade 4 students" scores in EFL writing improved after conducting the journal writing technique for 12 weeks, which proves that the method implemented was successful for grade 4. What is remarkable is that 3 students" scored an increase less than 10 grades and 4 students could achieve an increase of 10 to 20 grades in the post test, while the remaining 6 posttest scores increased 7 grades compared to their pre test scores respectively. Male  G5  60  90  Male  G5  55  72.5  Male  G5  80  85  Male  G5  60  65  Male  G5  55  60  Male  G5  25  42.5  Male  G5  47.5  38.75  Male  G5  85  87.5  Male  G5  55  80  Male  G5  57.5  75  Male  G5  65  85  Male  G5  55  62.5   Male  G5  70  87.5  female  G5  65  65  female  G5  70  80  female  G5  47.5  50  female  G5  90  90  female  G5  50  65  female  G5  55  65  female  G5  85  72.5  female  G5  60  75  female  G5  50  55  female  G5  70  77.5  female  G5  80  90  female  G5  25  57.5  female  G5  45  50  female  G5  45 
Student Scores
In table 3 we notice a performance growth in G5 students" writing achievement. The table shows a clear increase in the posttest scores of 26 out of 32 G5 students and a decrease in 3 students" scores, while the remaining 3 students" scores stayed the same in both pre and posttests. Consequently, the majority of G5 students" scores in EFL writing has increased after conducting the journal writing technique for 12 weeks, which proves that the method implemented was successful for G5. It is important to mention that 14 of G 5 students" post test scores have increased 10 scores and above to reach 25 scores compared to their pre test scores. In table 4 it is clear that there is an increase in the posttest scores of 7 out of 10 G6 students, yet 3 students" scores decreased. We notice as well that 3 students got below the average 50/100 in the pretest while in the post test only one student failed although his grade increased 7 scores (pre 40/100, post 47/100). Consequently, the majority of G6 students` scores in EFL writing developed after conducting the journal writing technique for 12 weeks, which proves that the method implemented was successful for G6. The increase in students" post test scores varied between 7.5 scores and 27 scores in comparison to their pre test scores.
For a detailed explanation to answer the first study question in details, simple compare mean test was used just to calculate the mean, standard deviation, mode, minimum and maximum of students" writing pre-test and post-test scores. As displayed in table 6, there is a significant difference between the pretest and post-test mean scores. Therefore, the difference of the results is significant before and after the implementation of the journal writing technique, and the percentage of improvement is equal to 13.16% with a level of significance = 0.000 < which means that journal writing affected students` writing scores positively. The mean scores for the pre-test and the post-test are 60.20, and 68.13 respectively, which indicates the progress in students" scores after implementing the journal writing technique in EFL classes. For more explanation, the scores before and after implementing journal writing technique by grade level were compared in order to show the level of students" improvement in each of cycle two classes. 
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Figure 3
The above table 7 and figure 3 show that the journal technique was very helpful for students in G5 as their mean scores increased around 10 scores while G6 mean scores increased around 7 scores and G4 approximately 4 scores. Accordingly, we can say that most of the participants could achieve better writing scores after implementing the journal writing technique for 12 weeks.
To continue investigating the effect of the journal technique on students` writing scores we intended to calculate CV (Coefficient of variation), which is an indicator for measuring the dispersion of the values of each variable around the mean. If this value was close to 0.00% and less than 50.00%, we consider the dispersion low and if it was greater than 50.00% and close to 100.00% we consider it high. (CV= Std. deviation/Mean). Thus pre/ posttest students" scores were classified in two categories: 1-below the average 50% and 2-above the average 50% as shown in the tables below: In general, as shown in table 8, we can deduce that 10 students got below the average 50 over 100 in the pretest, whereas only 3 students in the posttest got below the average which means that the majority of students who got below 50% were able to achieve above average scores after they practiced the journal writing technique 3 times a week for 12 weeks. Table 9 shows the below average and over average students in each of cycle two classes before and after the intervention of the journal writing technique. We notice that in grade 4 only 1 student scored below the average 50 over 100 in the pretest, whereas in the posttest none of them scored below the average. Similarly, in G5, 6 students scored below the average 50 over 100 in the pretest, whereas in the posttest only 2 students scored below the average. In G6, 3 students scored below the average 50 over 100 in the pretest, whereas in the posttest only 1 student scored below the average. In conclusion, we can postulate that the journal technique was very helpful for the majority of cycle two students, which means that the journal writing technique has a positive effect on cycle two students" writing achievement. Consequently, what has been analyzed so far can be considered as an answer to the study question one.
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Gender Score Differences
To answer the second study question: Is there a significant difference in the writing performance of cycle 2 students attributed to gender after the intervention of journal writing technique in EFL classes? A general comparison between gender scores before and after implementing the journal writing technique was done.To compare the results between females and males we used Independent Student test (T-test) which is a parametric test used to compare the means of two independent groups (males and females).For the interpretation, we compared Sig (Degree of significance) with  (error ratio = 5% i.e. 0.05) and if the Sig >, we consider the difference insignificant and vice Versa. 
Figure 4
Through table 10 and figure 3 we notice that the scores before the implementation of the journal writing technique were very close between females and males with level of significance = 0.568 > which is recommended in the pretest to have insignificant difference between the groups. The female mean scores for pretest are 59.68 while the male mean scores are 61.09. The results show that males achieved better than females in the pretest. On the other hand, the results shown in table 10 and figure 3 prove that both females" and males" mean scores have increased to become 67.56 and 69.08 respectively in the posttest. 
Figure 5
When we compared female and male scores before and after implementing the journal writing technique, the improvement of scores was significant and the percentage of improvement for males (13.08%) was better than females (13.21%). Table 11 shows that male students could achieve better than females after conducting the journal writing technique (males mean score 69.08, females mean score 67.56) which proves that the implemented method was helpful for boys more than girls in general. However, when it comes to compare males and females mean scores in each class, things are different as seen in the tables that follow. Licensed Under Creative Commons Attribution CC BY
Figure 6
As noticed in table 12, G6 males have no SD since the number of males = 1  In grades 4 and 5 there is an improvement in the written production skill for both males and females.  In grade 4, male score increased by 4.87% while female score increased by 9.56%  In G5, males score increased by 17.01% while females score increased by 12.36%.  In G6, there is no improvement in the males score which decreased by 7.14 % while there is an improvement in the females score which increased by 16.26%.  The improvement of females is better than that of males in grades 4 and 6, while in G5 males" gradesisarebetter.
As a consequence, to answer the second question, we can say that the journal writing technique improved the majority of cycle two female and male students" writing scores, but it helped females more than males in grades 4 and 6. However, males scored better than females in grade five after the intervention of journal writing for 12 weeks.
-Attitude Questionnaire
To answer the third question of the study, what is cycle two students" attitude toward EFL writing after the implementation of the journal writing technique for 12 weeks? A four Likert scale questionnaire of five questions was prepared by the researcher through literature to investigate cycle 2 students" attitude and improvement after the intervention of this technique for 12 weeks. Table 13 displays a summary for students" opinions and attitudes toward their journal writing experience. As shown in Table 4 , and through 60 positive responses to question 1, 50 positive responses to question 2, 54 positive responses to question 3 and 47 positive responses to question 4, students" journal writing practice reflect cycle 2 students" interest towards this technique as well as their awareness of its worth in improving their vocabulary, grammar and fluency. Such a high response rate encountered through the data regarding students" continuity of journal writing after the intervention is stopped, where 43 out of 62 students claim to continue writing their journals can be considered a success to the intervention. Q1-Writing journals was difficult at the beginning, but now it is interesting. 
Figure 7
Table 14 and figure 6 show the students" opinions toward the task of writing a journal. 50 students (80.65% of the participants) strongly agree and 10 students (16.13% of the participants) agree that journal writing was difficult at the beginning, but by time it became interesting. On the other hand, 2 students (3.23% of the participants) find that journal writing is an easy task from the beginning. The results in the table and figure mentioned above prove that cycle two students were not used to write in English regularly because the majority faced difficulties in writing their journals at the beginning of the intervention, but fortunately turned to be interesting at the end of the intervention.
2-Writing my journals helped me enrich my EFL vocabulary. Concerning the benefits of journal writing technique in terms of vocabulary, table 15 and figure 7 show that 35 students (56%) and 15 students (24.19% ) of the participants strongly agree and agree respectively that this technique helped them improve their EFL vocabulary. On the other hand, we find that 7 students (11.29%) are undecided and 5 students disagree that journal writing helped them improve their EFL vocabulary. Accordingly, we have been able to prove that the majority of students in cycle two could benefit from writing journals regularly regarding vocabulary.
3-Writing journals helped me improve my English grammar. figure 8 show that the majority of students have improved their grammar skills through writing their journals regularly. 38 (61.29 %) and 16 (25.81%) participating students strongly agree and agree respectively that journal writing technique helped them to develop their grammar skills while 5 students (8.06% ) are undecided and 4 students (4.84%) disagree that journal writing helped them to improve their grammar skills.
4-Writing journals helped me improve my writing fluency. 
Figure 10
Table 17 and figure 9 show that the majority of students claim that their writing fluency is developed through writing their journals regularly. 36 (58.06%) and 11 (17.74%) of the participants strongly agree and agree respectively that journal writing technique helped them to generate more ideas while 10 students (8.06%) only are undecided and 5 students (4.84%) disagree that journal writing help them improve their writing fluency.
5-I am planning to continue writing journals regularly. 
Figure 11
Table 18 and figure 10 show that the majority of students plan to continue writing their journals regularly after the intervention. 31(50.00 %) and 12 (19.35%) participating students strongly agree and agree to continue writing their journals regularly while 17 students (27.42% ) are undecided and 2 students (3.23%) disagree to continue writing their journals regularly. These encouraging results show us that journal writing helped students to be habituated to writing which is recommended in EFL learning.
Observation Results
Evidences of observation, discussions and conversation explain the results more. Analyzing the teachers" and the researcher"s observation notes concerning students" reactions during the intervention of journal writing technique to investigate the impact of journal writing on student attitudes was not an easy task. Many activities were conducted during the discussion sessions. During one of the discussion periods, the teacher asked the students whether they are enjoying writing their journals or not. The majority of the students expressed that they were enjoying it; for example one girl said, "I like writing journals most because I can choose the topic and can write a lot, every week," and a boy said , "It is interesting to write freely with no worries of grading, limited time , number of lines and language mistakes", while Rania said, "What is awesome about journal writing is that you do not have to think about mistakes you just focus on in class writing."On the other hand, one of the students mentioned that it"s a waste of time since they have many assignments to prepare every day and another one said that it is frustrating to write three times a week specially that he has no time to practice his sport hobby while the third stated that after he finishes his studies he used to watch TV but writing a journal three times a week prevented him from this pleasure. Answering another question asked by the teacher was about the time spent on writing their journals; some students mentioned that it took them an hour while the majority needed between twenty and forty minutes. More questions were asked related to the strategies students used to overcome the difficulties they faced while writing their journals. One student at the back mentioned that she used a dictionary to look for needed vocabulary. As for the naughtiest student who claimed that he referred to his mom whenever he needed a new word. What was funny is Sami"s strategy of calling a classmate to ask for a meaning of a word.
Concerning the teachers" Monday feedback, most of the students found that the teacher correction of their common mistakes was beneficial while her written feedback on their journals was not satisfying as it was more encouraging than highlighting their mistakes and correcting them. What was obvious through observation was students" positive reactions to interact and express their points of view. Furthermore, the students enjoyed the discussion sessions where they proved to be good listeners focused on the content of the read journals in class and showed interest in commenting and claiming their feedback. Students were very proud of their writing products in a way that all wanted to read their journals at a time which obliged the teacher to set a schedule for the three sections so that every student could have a chance to read his journal during the intervention. In general, students interacted enthusiastically, and looked eager to know that they were improving in writing.
Concerning students` improvement the teacher claimed that the first three weeks the journals were very short and did not exceed 5 lines specially in G 4. She added while time was passing students in the three sections were able to introduce new words, more ideas and less grammar mistakes.
Comparing students` journals written in their copy books the researcher could realize that they have improved in structuring their sentences, organizing their ideas and expanding their information with details but that was not enough as long as they still have spelling mistakes subject verb agreement faults and more concerning grammar, mechanics and structure. Both the teacher and the researcher agreed that if students continue to write their journals regularly for one more year they will become good writers.
Through analyzing the results of the attitude questionnaire and the observation notes, we can conclude that the journal writing technique affected students" attitudes and writing skills positively which means that question three is answered.
Discussion
The main purpose of the present study was to determine whether journal-writing technique would lead to the development of cycle two students" writing scores and their attitude toward the writing skill. The study aimed as well at exploring the differences occurred between groups attributed to class and gender. As seen above, 62 students were taken as a sample from grades 4, 5 and 6 classes, with no missing values in the students" pre and posttests, so the number of students stayed fixed in the pre and the post-test.
The technique conducted in this study has been found to be effective of arousing interest in writing, which, at the same time, developed students" writing achievement, grammar, vocabulary and fluency. 
, our findings indicated that our students have gained better writing scores after conducting the journal writing technique for 12 weeks. When the pre \ post test scores were analyzed, it was clear that less number of failures and higher scores compared to their pre test scores were noticed; G 4 had 5% failures in the pre-test that turned to be 0% in the posttest, G 5 had 18.75% failures that turned to be 6.25% in the post test and G 6 30% failures turned to be 10%. Such a significant improvement implies that our students were able to write when the right teaching technique is implemented. Nonetheless, the results of the posttest conducted after the students" twelve-week practice of journal writing indicated a marked difference in the three classes by the students. The difference in the scores implying that the writing pace of the students in all classes improved to a higher extent than those in the pretest where results showed that G5 mean scores increased around 10 scores, G6 mean scores increased around 7 scores and grade four approximately 4 scores. Similarly, the female students demonstrated better improvement in their writing than males in grades 4 and 6 to reach 9.56% and 16.26% respectively, while in grade 5 the males showed a rate of achievement equals to 17.01% compared to females` achievement rate 12.36%.
Apparently similar to Barjesteh, Vaseghi & Gholami (2011) , who emphasized journal writing to have a significant impact on EFL learners" attitudes towards writing where students can write freely without fear of being evaluated, our students have developed their writing skills and attitudes during the intervention of journal writing technique. When students" responses to the attitude questionnaire were analyzed, it was obvious that the participants were aware of their improvement in grammar, fluency and vocabulary skills which were also established statistically in the qualitative analyses of the students" responses in the questionnaire. Similar to Ghahremani-Ghajar & Mir Hossseini"s (2005)and Huang (2010), the study showed through teachers" and researchers" notes that journal writing provided EFL students with critical self-reflection ability and increased Licensed Under Creative Commons Attribution CC BY their motivation to write without fear and speak with selfesteem. Although, this process revealed a number of crucial findings, our sample seemed to have strongly agreed that they have experienced difficulties in writing their journals at the beginning but turned to be interesting at the end. Parallelto Hashemi Z, Amerian M. (2011) study results, the teacher, the researcher and the majority of our participants could notice the improvement in grammar, vocabulary and fluency skills from their journal writing experience. What was interesting is that more than half of the students claimed that they will continue writing their journals regularly after the intervention is stopped. Such results can tell that practicing journal writing regularly can lead students to get accustomed to writing which is recommended to improve EFL students" writing skills.
Consistent with Payton (2000) Fitriana (2009) and Hidayat (2011), Ningrum, Rita & Hastini (2013),our students" writing journals focus on meaning and issues of their interest rather than form. Similar to Thomas (2003) results, the students made positive changes in their writing achievement, which means that they could overcome their writing problems through practicing and discussing without the teachers" focus on their mistakes. Teachers in these studies did not correct errors they only wrote comments to encourage students so they kept on writing. Following their procedures in this study, journal writing is when students write freely, without focusing on form or time while the teacher"s role is limited to praising, explaining students" common mistakes, discussing, observing, and monitoring which served as an indirect guidance for students to know their mistakes and correct them.
Referring to the observation notes analysis, we found that when students were asked about the differences between writing in class and writing journals at home the majority encountered problems of timing, vocabulary, grammar mistakes and grading when writing in class. On the contrary, students expressed their interests in writing their journals away from grading and timing where they could write about any topic and had enough time to look for the right word and the right idea, which helped them develop their writing skills. Moreover, what was deduced through their reactions, is consistent with the results of Ghahremani -Ghajar & Mir Hossseini"s (2005)study who found postulated that journal writing provided EFL students with confidence and motivation to write regularly. It was clear for the teacher and the researcher that students were enjoying writing when they were not overwhelmed by monitoring their language errors. Thus, once the barriers of class writing restrictions were broken, students were able to generate more ideas and improve their level of writing fluency. What seems to be very effective is the praising and encouraging comments that motivated students to accomplish their writing tasks and have better scores in their posttest regardless of their accuracy levels. Not only had the follow up, the discussions the praise comments and instructions affected the students" fluency but their attitude, grammar, and vocabulary were affected too. Finally, the present study indicated that the period of 12 weeks practicing journal writing helped increase EFL cycle two students" English writing achievement and their attitude to writing. These findings highlight the importance of focusing on English journal writing technique, rather than having only writing sessions guided by accuracy, time and scores in EFL classes. Nevertheless, the limitations to over generalizing these findings should be avoided as the study is limited to cycle two students at a private school in Beirut Lebanon. Further studies are required to overcome the limitations of the present study and to produce more convincing evidence of the importance of focusing on journal writing in EFL curriculum. At the end nothing to say more than that our findings related to our students" writing progression due to the intervention of journal writing added an extra technique that can take place in teaching writing for cycle two students.
Conclusion
As noted earlier, the aim of this study was to investigate the impact of the journal writing technique on EFL cycle two students writing achievement and attitude. Generally speaking, the students displayed positive attitudes towards journal writing, as they highly appreciated experiencing the process of journal writing offered to them by their instructors. The study pinpointed the fact that journal writing is an efficient technique to improve students" writing skills when practiced in a free environment away from scoring and timing. The study proved by statistics that writing journals three times a week encouraged students to write more and have better writing achievement. Students" attitude toward this technique of writing was positive as they expressed its benefits in developing their writing fluency and generating ideas, grammar, vocabulary and continuity to write. Thus, the study emphasized the writing skill as one of the basic foreign language skills in EFL teaching and learning that requires the right instruction with effective proficiency to guide students and help them improve their writing skills. Moreover, the journal writing technique motivated students to write freely and regularly about topics of their preference that helped them achieve better scores. Similar to many mentioned researchers, the students made positive changes in their writing achievement, which means that they could overcome their writing problems through practicing and discussing.
A straight forward implication of the findings is that journal writing can be a very productive and creative writing technique for cycle two male and female students. The different questions arose in students" minds while writing their journals led them to deeper thinking and searching for answers to their questions that in turn developed students" learning. Thus writing journals fostered students to ask many questions related to foreign language grammar, vocabulary, expressions or even sentence structure that helped them to write their journals" content and develop their EFL writing skill. Furthermore, we can say that the process followed in this study emphasized journal writing, where students wrote freely without fear of being evaluated or restricted to a specific topic or specific time. The process followed in this study paved the way for students to develop their writing skills and their attitude toward writing. The success of the journal technique was reflected through the significant results of EFL learners" achievement and attitudes. Finally, the present study indicated that the period of 12 weeks practicing journal writing helped increase EFL Licensed Under Creative Commons Attribution CC BY cycle two students" English writing achievement and their attitude to writing. These findings highlighted the importance of focusing on journal writing technique, rather than having only writing sessions guided by accuracy, time and scores in EFL classes. Not to forget that discussion was one of the central elements in EFL teaching journal writing that encouraged students to interact with each other and gain new ideas, recognize their mistakes and develop communication as well as writing. It is an aspect that needs special attention and instruction to provide students with effective proficiency. Thus, it is suggested that writing class instructors should be highly encouraged to provide the students with adequate instructions on the task of journal writing before assigning it to a writing class, and finding academic solutions to time and topic constraints. It is hoped that this paper would offer instructors dealing with EFL learners the suitable writing strategies, one of which, is journal writing, which arises students" motivation.
Nevertheless, the limitations to over generalizing these findings should be avoided as the study is limited to cycle two students at a private school in Beirut Lebanon. Further studies are required to overcome the limitations of the present study and to produce more convincing evidence of the importance of focusing on journal writing in EFL contexts. Finally, it is hoped as well that this paper suggests a considerable addition to the existing literature as far as writing strategies are concerned.
